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• All teachers at the school meet the registration requirements of the Victorian Institute of Teaching (www.vit.vic.edu.au). 

• The school meets prescribed minimum standards for registration as regulated by the Victorian Registration and Qualifications 
Authority (VRQA) in accordance with the Education and Training Reform (ETR) Act 2006. This includes schools granted an 
exemption by the VRQA until 31 December 2019 from the minimum standards for student enrolment numbers and/or 
curriculum framework for school language program. 

• The school is compliant with the Child Safe Standards prescribed in Ministerial Order No. 870 – Child Safe Standards, 
Managing Risk of Child Abuse in School. 

Attested on 14 August 2020 at 02:50 PM by Diane Bassett (Principal) 

 

The 2019 Annual Report to the school community: 

• has been tabled and endorsed at a meeting of the school council 
• will be publicly shared with the school community. 

Attested on 22 August 2020 at 11:25 AM by Wendy Vistarini (School Council President) 

 

https://www.vit.vic.edu.au/
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About Our School 
 

School context 

Hume Valley School is a dual campus special school catering for students from 5 to 18 years of age with mild 

intellectual disabilities, and associated disabilities and impairments, in the North Western Victoria Region.Students are 

funded under the Program for Students with Disabilities (PSD). 

 

Our vision and purpose is to create an inclusive, safe, respectful and engaged learning community where all students 

are motivated to learn and enabled to maximise their social, personal, educational and post school potential. Hume 

Valley School is committed to the provision of a vibrant child safe learning community characterised by the 

development of authentic relationships and high expectations. Emphasis is placed on literacy, numeracy, social 

competency and vocational training to equip our students to lead successful adult lives.  

 

The school values of Respect, Responsibility, and Resilience are embedded in all school policies and practices. At the 

centre of the school’s values are the expectations that all students be ready for learning, respect themselves and 

others, act safely and care for their school. These expectations are explicitly documented for both staff and students in 

a school based matrix. The expectations are also supported by positive partnerships with all members of the school, 

school council and the wider community to ensure optimal educational and social outcomes. The school motto 

‘Achieving Potential Together’ is reflected throughout the entire school and in our extensive partnerships with the wider 

community. 

 

The school population reflects a rich cultural diversity of 12 Nationalities and 30 language groups with 160 students 

from English as an Additional Language backgrounds. Five students from Aboriginal and one Aboriginal/ Torres Strait 

Islander (ATSI) backgrounds and 15 students from refugee backgrounds. A broad range of socio-economic 

backgrounds is significant to our student population with our Student Family Occupation (SFO) density at 0.7558 and 

the Student Family Occupation Employment (SFOE) at 0.6373.  Many families require a high level of support to 

address medical, social and educational issues.  Our 2019 enrolment of 331 students comprised of 106 female and 

225 male students and our staffing profile comprised of 4 Principal Class Officers, 57.96 EFT teachers and 40.15 EFT 

Education Support Staff.  

 

The school is organised into six sub-schools that approximate the stages of learning. Our Koroit Avenue Campus 

caters for students from five to fifteen years of age (Prep to Year 9), our PreCAL  Campus located on Hume Central 

Secondary College Blair Street site caters for our Year 10 students and our Tanderrum Way (VCAL) Campus, located 

within the Hume Central Senior Secondary College, caters for our Years 11 and 12 students and staff.  

Framework for Improving Student Outcomes (FISO) 

Our 2018 - 2021 strategic focus is on improving student outcomes in Reading and Number, improving student 

connectedness to school and engagement in learning and improving the vocational skills of students.  

  

In 2019 our Annual Implementation Plan school improvement strategies were aligned with the Framework for 

Improving Student Outcomes (FISO) initiatives of Building Practice Excellence, Evidence Based High-Impact Teaching 

Strategies, Setting Expectations and Promoting Inclusion, Empowering Students and Building School Pride and 

Building Communities. 

 

The initiatives of Building Practice Excellence and Evidence Based High-Impact Teaching Strategies were selected to 

further the work undertaken in developing teacher capacity and consistency of practice, facilitated through the 

implementation of evidence based High Impact Teaching Strategies (HITS), a whole school instructional model (GRoR) 

in reading and number and the extension of Professional Learning Communities (PLCs) across the school. A 

Curriculum Coordinator (0.6), three newly appointed Learning Specialists and two Learning Coaches (0.6 & 0.4), 

supported by our School Improvement Teams (Reading, Number and HITS) led our work in collaborating with 

educational partners to implement the HITS and strengthen teaching knowledge and implementation of the Victorian 
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Curriculum.  

 

In Setting Expectations and Promoting Inclusion and Empowering Students and Building School Pride we enhanced 

student engagement, safety and wellbeing through the ongoing implementation and embedding of our School Wide 

Positive Behaviour Support and Trauma Informed Practices (Berry Street Education Model) and the enhancement of 

student voice in project based learning, alternate programs, community connections and the school-wide Student 

Representative Council. 

 

Cultural diversity and inclusion was acknowledged and celebrated in classroom and school wide programs and events 

with students and families. 

Ongoing participation in the Special Schools as Centres of Expertise initiative involved our inclusion team supporting 

the enhanced inclusion of students with disabilities in mainstream schools. 

Our Leadership, Wellbeing and Therapy teams further supported our continued focus on improving student 

connectedness to school and engagement in learning through the introduction of the Berry Street Education Model 

(BSEM), consistent application of School Wide Positive Behaviour Support (SWPBS) approaches and strategies and 

provision of intensive wellbeing and therapy programs and individualised support. 

 

Our focus on Building Communities saw the commencement of a Hume Valley School year 10 PreCAL campus, in 

found space, on the Hume Central Secondary College Blair Street Campus.  Existing Networks with Schools, 

Communities and Agencies were consolidated and new partnerships formed between the school, educational and 

vocational providers and community agencies to further enhance program provision, educational outcomes and post 

school placements for our students. 

 

Students in years 10 – 12 participated in an extensive range of vocational training programs including certificate 

courses, workshops, industry specific and volunteer workplace programs offered in collaboration with community, 

industry, educational and vocational training partners. A comprehensive Victorian Certificate of Applied Learning 

Program (VCAL Foundation Level), inclusive of a range of Vocational Education Training in Schools programs (VETiS) 

and School Based Apprenticeships and Traineeships (SBATs) was provided for all Year 11 and 12 students. VETiS 

and SBAT subjects were also provided for selected year 10 students.  

 

Achievement 

Hume Valley School provides a comprehensive curriculum and individual educational programming for students 

between five and eighteen years of age.  In 2019 extensive partnerships between the school, educational and 

vocational providers and community agencies continued to enhance program provision, educational outcomes and 

post school placements for our students. 

The leadership profile of the school was expanded to include 2 additional substantive leading teachers and 3 learning 

specialists and middle level leadership roles were undertaken by aspirant leaders in acting sub school leadership roles, 

leadership of SIT and PLC teams.   

 

Our strategic focus in 2019, on improving each student’s outcomes in reading and number, student connectedness to 

school and engagement in learning and improving vocational skills, was complemented by a continued focus on 

personal and social capabilities.  

 

To improve student outcomes in reading and number we focussed on building leadership and team capacity to embed 

Professional Learning Communities (PLCs) across the school and implement the Gradual Release of Responsibility 

(GRoR) Instructional Model in reading and number.  School-based curriculum co-ordinators, Learning Specialists, 

coaching staff and external consultants mentored and coached staff in the PLC process, reading and number, High 

Impact Teaching Strategies, the whole school instructional model (GRoR), planning and practice.  Coaching, mentoring 

and classroom observation continued to deepen teacher knowledge of the whole school instructional model.  A 

structured coaching and feedback program was provided to all graduate teachers across the school. 

 

The expansion of the PLC process across the school, focused on GRoR, reading strategies and data literacy, and 



Hume Valley School (4950) 

Hume Valley School (4950) 

Page   4 

enhanced teacher skills in analysing formative assessment data, including our school based Reading and Number 

Rubrics. Teaching teams used assessment data to inform planning, teaching and learning and to monitor and report on 

student progress.  Teachers became more competent at recording student progress using the HVS rubrics. We trialled 

Maths On Line to more accurately identify and track individual student progress.   

A school based survey resulted in positive feedback on the PLC process and its value to teachers in their practice.    

 

To improve student connectedness to school and engagement in learning we focussed on the implementation of 

Evidence-based High Impact Teaching Strategies (HITS) to enhance teaching practice. The HITS School Improvement 

Team and our curriculum coordinator led HITS implementation across the school through teacher professional 

development. In addition, our P-9 pedagogy and curriculum framework was based on the Victorian Curriculum inclusive 

of ABLES tools and resources. Each student from Prep to Year 9 had a Personalised Learning Support Plan developed 

for them in consultation with parents and carers and reviewed at Student Support Group (SSG) meetings conducted 

each term.  

 

The 2019 data obtained through the school based assessment schedule, the Abilities Based Learning & Education 

Support (ABLES) Program data and Teacher Assessment of Student Progress indicates that 100% of students (who 

regularly attend school) made satisfactory or better progress in their learning against their individual goals.  All students 

(who regularly attend) have demonstrated growth in reading and number as identified through the school rubrics. 

 

As a result of a significant enrolment increase for 2019, we negotiated the establishment of a co-located PreCAL (Year 

10) baseroom at Hume Central Secondary College, Blair St. Campus.  

Our ongoing focus on Building Communities enabled us to broaden the opportunities and options for students 

throughout their school years to prepare them for post-school life.  Students in years 10 – 12 participated in an 

extensive range of vocational training programs offered in collaboration with community, industry, educational and 

vocational training partners. The Year 10 PreCAL program, inclusive of Year 11 and 12 students, offered a broader 

range of certificate courses, workshops, industry specific and volunteer workplace programs. Students demonstrated 

high levels of engagement when participating in the range of programs offered and further development of their work 

skills.  

 

A comprehensive Victorian Certificate of Applied Learning Program (VCAL Foundation Level), inclusive of a range of 

Vocational Education Training in schools programs (VETis) and School Based Apprenticeships and Traineeships 

(SBATs) was provided for all Year 11 and 12 students. VETis and SBAT subjects were also provided for selected year 

10 students.  

 

100% of Year 11 and 12 students participated in VCAL with 17 students completing the full certificate and 8 students (2 

of whom exited in semester 1) gained partial VCAL Skills Strand Credits. Year 10, 11 and 12 students participated in 

VETiS subjects and were enrolled in a total of 549 units of competency, of which 473 were satisfactory completed 

(86%). Six students satisfactorily completed a Certificate II in Sport and Recreation and three completed selected units 

of competency. Five students completed a Certificate II in Creative Industries, four completed selected units of 

competency and five students will continue the certificate in 2020. Nine students completed a Certificate II in Printing 

and Graphic Arts, with five students continuing the certificate in 2020. Nine students completed selected units of 

competency within the Certificate II in Horticulture. Twenty-Three students completed selected units of competency 

within the Certificate I in Vocational Pathways. Four students completed selected units of competency within the 

Certificate I in Digital Media and Design. Ten students completed selected units of competency within the Certificate II 

in Retail Cosmetics. Five students completed selected units of competency within the Certificate I in Conservation and 

Land Management.  Seven students completed an SBAT in Food Processing. Eight students completed an SBAT in 

Warehousing.  

 

In 2020 our continued focus will be to improve teacher instruction in order to improve student outcomes, particularly in 

reading and number. 

We will further expand and embed the PLC process and focus across the school to support the implementation of the 

P-9 instructional model (GRoR). Four additional leaders will complete PLC training in 2020 and we will investigate 

participation in a special school PLC community of practice to discuss, evaluate and support PLC leaders and provide 

PD to all teachers. 
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The ongoing professional development on the GRoR instructional model, conducted by an educational consultant and 

school based staff will include coaching, classroom observation and feedback, peer observations and collaborative 

teams of teachers, including specialist teachers, using data to plan, implement and evaluate the GRoR.  

We will continue to extend our vocational programs for our year 10 - 12 students in collaboration with community, 

industry, educational and vocational training partners. 

 

Due to significant enrolment increases for 2020, we will establish a co-located Primary campus at the Dallas Brooks 

Community Primary School site. This registered campus of Hume Valley School will share the site and some supported 

inclusive practice opportunities with the primary school.  

 

Engagement 

To improve student connectedness to school and engagement in learning our 2019 key improvement strategies were 

the consistent Implementation of Evidence-based High-impact Teaching Strategies, Setting Expectations and 

Promoting Inclusion and Empowering Students and Building School Pride.  

 

Teachers were supported to enhance their teaching practice and capacity to implement the agreed High Impact 

Teaching Strategies (HITS) of Explicit Teaching, Differentiated Teaching and Feedback. Our HITS School 

Improvement Team and curriculum coordinator led the implementation of the HITS action plan and provided school 

based professional learning in HITS in all classrooms. Learning Specialists provided coaching and feedback on 

instruction to graduates and teachers new to our school. 

 

A strengthened focus on student agency and voice, embedded in PSLSP and CAPs goals, SSGs and program 

development and selection, further enhanced student connectedness to school and engagement in learning. Student 

voice was highly evident through their participation in student selected community connections programs, alternate 

programs and vocational training programs.  

In partnership with many community stakeholders our highly successful Community Connections program continued to 

expand in 2019. This program offered a wide range of hands on learning experiences aimed at engaging students in 

their learning and enhancing their personal and social capabilities, self-regulation and resilience through a trauma 

informed approach. 

 

Student voice, engagement and empowerment was further enhanced through interest based and project based 

learning choices. Project based learning included integrated units of work, Sustainability and Resource Smart 

programs and projects including our Kitchen Garden, Café, Farmers Market and Science/Technology programs. A 

highlight project was the Community Mural designed and painted by our students on the wall of Broadmeadows 

Leisure Centre.  Students contributed to the design and leadership of project-based integrated units at PreCAL and 

VCAL level, including the highly successful VCAL production.  

 

To meet our requirements under the Resource Smart initiative we continued our focus on Bio-Diversity.  Partners 

included Hume City Council, our landscape gardener and CERES who supported the school in meeting some of the 

criteria under this module. Sustainability leaders led the extension of our sustainability and horticulture programs. Our 

kitchen garden learning programs were expanded and our Valley Café program extended to include ‘The Farmers’ 

Market’.  The Resource Smart programs promoted sustainability practices, connected our students to nutrition by 

growing, producing and cooking their own food; and built our students’ capacity for employment through developing 

fundamental pre-employment skills.  

 

The SRC were active in student representation across the school. They organised and supported school-wide activities 

and events, surveyed students and provided feedback to Leadership and School Council on the student focus for 

school improvement.  

 

To enhance our positive climate for learning and further engage and support students we continued school wide 

training in, and implementation of, SWPBS, Berry St Education Model of Trauma Informed Practice and Respectful 



Hume Valley School (4950) 

Hume Valley School (4950) 

Page   6 

Relationships approaches and strategies. SWPBS and Respectful Relationships teams developed Action Plans, 

lessons, resources and consistency of teaching content. We achieved Blue Level (level 4) SWPBS accreditation. 

 

Our parent engagement and cultural inclusion teams engaged parents as partners through cultural events and 

programs including the Debutante Ball, parent ceramics program, Mother’s Day and Father’s Day events, NAIDOC 

celebrations and the inaugural and highly successful Iftar Dinner.  Ceremonies celebrating student achievement 

included the Student Representative Council badge presentation, Student Achievement Awards Ceremony, Year 10 

and Year 12 graduations, school concerts and the inaugural HVS Art Show.  

 

Strengthened partnerships with educational, community and industry organisations and providers continued to 

enhance our alternate learning and vocational training programs. Our continued commitment to the Centres of 

Expertise process saw us partner with mainstream schools to support their inclusive practices and educational 

provision for their students with disabilities.  

 

Our well-structured, timely and individualised transition programs continued to provide high level support to students, 

and their families, transitioning into, across and exiting the school.  

The VCAL staff, Careers Transition Officer and Structured Work placed learning co-ordinator worked closely with 

exiting students, their families and post school providers to individually tailor post school placements for 100% of 

exiting Year 12 students.    

 

To strengthen student attendance and address high rates of absenteeism our school based Attendance Officer 

reviewed the accuracy of attendance data. We clarified the coding for teachers using the COMPASS management 

system to more accurately record attendance data, reducing inaccurately reported unapproved absence rates.  We 

further refined the processes for addressing short and long term absences throughout the school, including the 

Wellbeing team and Navigator co-ordinator monitoring and responding to students with poor patterns of attendance 

and provide appropriate support and improved overall attendance. 

 

To further improve student connectedness to school and engagement in learning in 2020 we will continue our strong 

focus on student agency in program development and evaluation and delivery of highly engaging programs across the 

school.  Teaching practice will be enhanced through the ongoing implementation of high impact teaching strategies and 

embedding the implementation of BSEM lesson structure in all sub schools.  The implementation and embedding of 

these practices and strategies will be facilitated through professional development from external consultants and 

school based staff, inclusive of coaching, observation and feedback.  Classroom implementation of the HIT strategies 

of explicit teaching, differentiated teaching and structuring lessons will be supported by Learning Specialists, a literacy 

leader and mathematics coach.              

 

The wide range of Community Connections programs, alternate and project based learning programs, our 

PreCAL/VCAL programs and community partnerships will continue to broaden opportunities to successfully engage 

students in their learning and vocational training.  

Sustainability will be a whole school focus and our school curriculum overview has been designed to reflect this.   

 

To meet our requirements under Resource Smart for 2020, we will support the sustainability leader with 

representatives from each sub school and the specialist team.  A specialist teacher allocated to the sustainability 

program will conduct sessions in each classroom throughout the year.  Our sustainability, horticulture and food 

technology programs will continue across the school and include the exciting introduction of our chickens and 

greenhouse for propagating plants.  

 

Parent support and participation and cultural inclusion and awareness events will continue to be facilitated through our 

Parent Engagement Team and Cultural Inclusion Team.  In addition, we will continue to provide support to mainstream 

schools to enhance learning and inclusion for their students with disabilities.  

Wellbeing 
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In 2019 we further strengthened our focus on our child safe culture and whole school approach to supporting the 

health, wellbeing, inclusion and engagement of all students. Our positive climate for learning was enhanced through 

Setting expectations and promoting inclusion and Empowering students and building school pride.  

 

Given the vulnerability and complex needs of many of our students, attendance, motivation and engagement in the 

learning process present as a challenge. The school provides significant expertise and resourcing, a multi-disciplinary 

team approach and alternative programming, together with establishing extensive parent/community partnerships, to 

ensure all students are supported and engaged with their learning to an optimal level.  

 

The further expansion of the wellbeing team and allocation of team members to specific roles and sub-schools enabled 

consistent and continuous support for students through the provision of both individual support and high quality 

programs. Appropriate staffing and resourcing levels supported Wellbeing initiatives including the Berry Street Model of 

trauma informed practices, SWPBS, Respectful Relationships and Cultural Inclusion. Identified improvement teams 

(SIT) led the professional learning in and resourcing of these Wellbeing initiatives.We set behaviour expectations, built 

staff consistency in positive behaviour support, implemented trauma informed practices and continued to foster parent, 

community and school partnerships to enhance wellbeing programs and student support.  

 

Enhancing and sustaining these initiatives was facilitated through a school based wellbeing and therapy teams of six 

Student Wellbeing Officers, three Speech Pathologists and two Occupational Therapists. These teams provided 

professional learning, student support, case management, behavioural consultancy and therapy. These teams were 

assisted, (when required), by a DET psychologist and external physiotherapy personnel. Visiting teacher services 

provided support to hearing impaired students. Social Work Students and Art Therapy Students undertook supervised 

placements during the year providing additional wellbeing support and programming to our students. 

 

Our 2019 wellbeing community partners included Berry Street Services, Banksia Gardens Community Services, 

Project Real Community of Practice, Hume City Council, Chin Up and Penleigh Essendon Grammar, etc.  A range of 

programs designed to develop self-esteem and resilience were delivered by school staff and community partners. 

These included sessions for Secondary, PreCAL and VCAL students, provided by Chin-up, to develop self-esteem, 

self-regulation and efficacy, and the Seasons for Growth grief and loss program delivered to Primaries and Middles by 

two members of the Wellbeing team. 

 

Professional Development, coaching and modelling provided by the SWPBS team, Wellbeing and Leadership Team 

members continued the embedding of SWPBS /BSEM tier 1 strategies across the school.   Wellbeing Team and 

Leadership provided support for students exhibiting more complex behaviours requiring Tier 2 and Tier 3 support and 

case management. Ongoing participation in the regional SWPBS initiative supported our SWPBS team in the 

implementation of our SWPBS action plan and the achievement of Blue Level accreditation as an SWPBS school.   

Introduction of school-wide behaviour acknowledgement system was highly successful in the consistency of 

implementation and student engagement with the process.     

As per our 5 year action plan, the Respectful Relationships (RR) team members continued to provide school–wide 

professional development to teachers, modified units 5 -8 learning tasks and provided relevant classroom resources.  

Trauma Informed Practice (TIP) was strengthened through school based and external professional learning.  All staff 

participated in days 2 and 3 of the BSEM training program and a school-wide audit of classroom implementation was 

conducted by our Berry Street consultant. Some members of the SWPBS leadership/wellbeing teams participated in 

Berry Street Master Classes. 

 

Student voice and agency was further promoted through program design and selection in a wide variety of Community 

Connections, alternate and project based programs and vocational training programs. These alternate learning 

programs, based on student voice, further developed student ability to self-regulate, be ready to learn and successfully 

engage throughout the learning process.Our school-wide Student Representative Council comprising SRC sub school 

representatives and class captains was active in student representation across the school. They organised and 

supported school-wide activities and events and surveyed students and provided feedback to Leadership and School 

Council on student focus for school improvement.  

 

Our Parent Engagement and Cultural Inclusion teams encouraged parents to participate in a wide range of school 
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based programs, activities and events. Highlights included the parent ceramics program, Mother’s Day and Father’s 

Day events, our inaugural Iftar Dinner and the Hume Valley Arts Show. Many parents attended school and community 

agency facilitated information sessions including NDIS workshops and Anglicare ParentZone parenting sessions.  

 

Our wellbeing and therapy team members successfully facilitated 2019 assessment, re-appraisal, year 6/7 reviews and 

enrolment processes and supported the transition of an unprecedented number of students into our school in 2019 and 

2020.  

 

In 2020 we will continue to strengthen our child safe culture and whole school approach to supporting the health, 

wellbeing, inclusion and engagement of all students. The further expansion of the wellbeing and therapy teams will see 

staff allocated to specific sub-schools to enable consistent and continuous support for students through the provision of 

both individual support and high quality programs. 

 

Our school will continue its participation in the SWPBS training and accreditation process. The SWPBS team will 

provide professional development and support to staff in implementation of consistent practices in managing the Tier 2 

and Tier 3 behaviours.  The Wellbeing Team and Leadership will provide support for students exhibiting more complex 

behaviours requiring Tier 2 and Tier 3 support and case management. Implementation of Respectful Relationships 

(RR) and BSEM strategies will be facilitated through school based professional development and our RR team will 

oversee implementation of year three of our RR five year plan. All staff will complete the final day of BSEM training in 

term 1 2020. 

 

We will maintain and refine Community Connections and PreCAL/VCAL programs and partnerships to continue to offer 

alternate learning and vocational training programs. 

 

Student agency and student voice will continue to be a focus in program development and evaluation and through the 

extensive involvement of the SRC in school programs and events. 

 

Our Attendance Officer and Navigator Co-ordinator, supported by the work of the wellbeing team, will monitor and 

respond to students with poor patterns of attendance and provide appropriate support. 

 

Financial performance and position 

In 2019, we prioritised our resources to successfully implement DET initiatives, the key improvements strategies of our 

Strategic Plan and Annual Implementation Plan and to respond to emerging issues important to the school.  School 

council and principal class members were responsible for the allocation and monitoring of school funding and 

expenditure throughout 2019 and the school finances remained in surplus.  

 

To cater for enrolment increases in 2019 we acquired a Modular 5 relocatable for the commencement of the school 

year and a further Modular 5 relocatable in Semester 2 in preparation for 2020.  These four new classrooms required 

the purchase of additional furniture and equipment. With the commencement of our PreCAL Year 10 baseroom at 

Hume Central Secondary College, Blair Street site, setup costs were incurred for the purchase of a server, heating and 

cooling, blinds, furniture, classroom resources and technology equipment etc. 

 

The school staffing numbers were increased to cater for the growth in student enrolments. The leadership profile was 

expanded to include two additional substantive leading teachers and three learning specialists. Special payments were 

allocated to leadership positions undertaken by aspirant leaders in acting sub school leadership and structured 

workplace co-ordination roles.  Additional teachers were employed to fill classroom teaching roles and to provide our 

range of specialist programs, alternate and multicultural programs. Additional Education Support staff were employed 

to provide administration support and assist an increasing number of students with highly complex support needs. We 

continued with 5 trainee education support staff through the AGA traineeships program.  

Staff replacement costs continued to be significant, including leave replacement and coverage for professional 

development activities and professional practice days. 
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2019 Equity Funding was allocated to support school wide literacy and numeracy programs, alternate programs, 

wellbeing and vocational training programs.  Additional staffing was appointed or allocated to curriculum co-ordination, 

coaching and instructional practice, structured workplace learning co-ordination, wellbeing and therapy roles.  

Significant funding was allocated to professional development and resourcing to achieve the outcomes of the Annual 

Implementation Plan (AIP) initiatives.   

 

Extensive professional development to meet the goals of our AIP included two additional days of school wide delivery 

of the Berry Street Educational Model conducted by Berry Street staff, to support trauma informed practice across the 

school. Professional development was conducted by an external consultant on the Gradual Release of Responsibility 

model in english and mathematics.  

Camps and excursions continued to be subsidised by School Council, as necessary, to ensure no student was 

excluded because of financial hardship. 

The expansion of the PreCAL program, together with extensive alternate program provision, and the delivery of VCAL, 

VETiS and SBAT programs continued to require extensive financial resourcing. 

 

Major expenditure on physical resourcing in 2019 included the purchase of a new school van and utility to 

accommodate the increased number of classes and to facilitate student access to a wide range of community based 

programs, excursions and volunteer and vocational training programs offered at PreCAL and VCAL level.  Regular 

maintenance of all school vehicles continued throughout the year with associated costs. 

 

Significant building and grounds expenditure in 2019 included: the installation of additional external perimeter fencing; 

security fob locks; a barrel shade structure connecting the Primary Mod 5 buildings; signage and a mural in the 

international food forest; installation of a greenhouse and chicken shed structure for our sustainability programs; 

erection of a partition wall in juniors; erection of additional vehicle sheds and a storage shed at VCAL; installation of 

two additional playground structures; additional playground external seating and tables; shade sails erected over the 

basketball courts and trampolines and the installation of blinds and external shutters.  

 

Our Specialist School Inclusive Practice Funding was used in the release of teaching staff to undertake professional 

development and networking and to provide support to mainstream schools in catering for students with disabilities. 

 

Our successful submission for funding through the Inclusive Schools Grant resulted in the installation of two in-ground 

trampolines, surrounded by safety pool fencing.  Additional grants provided student and program resources and 

facilitated programming and events including: Quality Music funding; the Kefford Grant; Equipment Boost funding; 

Communities for Children funding; the Hume City Council Partnership grant and Sisters of Charity funding. 

 

Targeted funding e.g. MIPS funding, Respectful Relations, Career Education, Sporting Schools, Swimming in Schools 

and VETiS was allocated to the designated programs. 

The Fundraising Committee in 2019 allocated funds raised to general classroom supplies, program resourcing and 

special events such as KABOOM for the end of year student celebrations.  

 

 

For more detailed information regarding our school please visit our website at 
https://www.http://www.humevalley.vic.edu.au 

 

https://www.http/www.humevalley.vic.edu.au
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The Government School Performance Summary provides an overview of how this school is contributing to the objectives 
of the Education State and how it compares to other Victorian Government schools. 
 

All schools work in partnership with their school community to improve outcomes for children and young people. Sharing 
this information with parents and the wider school community helps to support community engagement in student 
learning, a key priority of the Framework for Improving Student Outcomes. 
 

Members of the community can contact the school for an accessible version of these data tables if required. 

 

  

        

 

 

 

        

 

School Profile 

 

   

 

 
Enrolment Profile 
 
A total of 320 students were enrolled at this school in 2019, 106 female and 214 male. 
 
50 percent were EAL (English as an Additional Language) students and 2 percent ATSI (Aboriginal and Torres Strait Islander) 
students. 

 

   

 

 
Overall Socio-Economic Profile 
 
Based on the school's Student Family Occupation and 
Education index which takes into account parents' 
occupations and education. 

 

 

 
 

  

 

 
Parent Satisfaction Summary 
 
Measures the percent endorsement by parents on their 
school satisfaction level, as reported in the annual Parent 
Opinion Survey. The percent endorsement indicates the 
percent of positive responses (agree or strongly agree). 
 
Data is suppressed for schools with three or less 
respondents to the survey for confidentiality reasons. 

 

 

 
 

 

  

 
 

 
 

 

  

 

 
School Staff Survey 
 
Measures the percent endorsement by staff on School 
Climate, as reported in the annual School Staff Survey. The 
percent endorsement indicates the percent of positive 
responses (agree or strongly agree). 
 
Data is suppressed for schools with three or less 
respondents to the survey for confidentiality reasons. 
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Achievement 
 

 
Teacher Judgement of student 
achievement 
 
Percentage of students working at 
each Standard in: 
 

•         English 

•         Mathematics 

 
For further details refer to How to 
read the Annual Report. 
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Engagement 
 

Student Outcomes 

 

  

         

 

 
Average Number of Student Absence 
Days 
 
Average days absent per full time 
equivalent (FTE) student per year.  
Common reasons for non-attendance 
include illness and extended family 
holidays. 
 
Absence from school can impact on 
students’ learning.  

 

   

 

Year 2016 2017 2018 2019 4-year 
average 

Average absence days 37.9 36.2 40.0 41.0 38.8 

 

 

   

 

  

      
 

 
 

Exit destinations 
 

Percentage of students going on to further 
studies or full-time employment. 
 
Note: This measure uses data from the 
previous year. Data excludes destinations 
recorded as 'Unknown'. 

 

  

 

   

  

Year 2016 2017 2018 2019 4-year 
average 

% of students to further studies or 
employment 

76.5 100.0 100.0 97.4 93.5 
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Financial Performance and Position 
 

 

           

Commentary on the financial performance and position is included in the About Our School section at the start of this 
report 

 

 

  

Financial Performance - Operating Statement 
Summary for the year ending 31 December, 2019 

 

     

Financial Position as at 31 December, 2019 

 

 

                            

  

Revenue 
 

Actual 
 

         

      

Funds Available Actual 

High Yield Investment Account $762,520 

Official Account $58,644 

Other Accounts $0 

Total Funds Available $821,163 
 

  

   

Student Resource Package 
 

$9,246,638 
 

      

                         

       

Government Provided DET Grants $1,037,080 

Government Grants Commonwealth $4,238 

Government Grants State $22,404 

Revenue Other $79,019 

Locally Raised Funds $124,585 
 

     

               

                            

    

Total Operating Revenue 
 

   

$10,513,962 
 

         

                            

     

Equity¹ 
 

 

 

        

                            

        

Equity (Social Disadvantage) $526,608 
 

        

                            

           

Equity Total 
 

 

$526,608 
 

       

                            

         

Expenditure 
 

 

 

 

       

           

Financial Commitments 
 

Operating Reserve $270,905 

Other Recurrent Expenditure $302 

School Based Programs $555,837 

Asset/Equipment Replacement < 12 months $100,000 

Maintenance - Buildings/Grounds < 12 
months 

$55,000 

Asset/Equipment Replacement > 12 months $110,000 

Total Financial Commitments $1,092,044 
 

   

                         

          

Student Resource Package² 
 

 

$9,089,212 
 

     

                         

      

Communication Costs $43,641 

Consumables $221,972 

Miscellaneous Expense³ $749,234 

Professional Development $101,768 

Property and Equipment Services $476,841 

Salaries & Allowances⁴ $161,231 

Trading & Fundraising $30,739 

Travel & Subsistence $27,177 

Utilities $80,608 
 

    

             

                            

     

Total Operating Expenditure 
 

  

$10,982,423 
 

        

                            

     

Net Operating Surplus/-Deficit 
 

  

($468,461) 
 

        

                            

     

Asset Acquisitions 
 

              

       

$158,431 
 

        

                            

 

(1) The Equity funding reported above is a subset of overall revenue reported by the school 
(2) Student Resource Package Expenditure figures are as of 26 February 2020 and are subject to change during the reconciliation 
      process. 
(3) Misc Expenses may include bank charges, health and personal development, administration charges, camp/excursion costs  
      and taxation charges. 
(4) Salaries and Allowances refers to school-level payroll. 

 

   

                            

 

All funds received from the Department, or raised by the school, have been expended, or committed to subsequent years, to support 
the achievement of educational outcomes and other operational needs of the school, consistent with Department policies, School 
Council approvals and the intent/purposes for which funding was provided or raised. 
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How to read the Annual Report 

 

 

    

What does the About Our School section refer to? 
 
The About Our School page provides a brief background on the 
school, an outline of the school’s performance over the year and 
plans for the future. 
                                          
The ‘School Context’ describes the school’s vision, values and 
purpose. Details include the school’s geographic location, size 
and structure, social characteristics, enrolment characteristics 
and special programs. 
 
The ‘Framework for Improving Student Outcomes (FISO)’ section 
includes the improvement initiatives the school has selected and 
the progress they have made towards achieving them 
 
What does the Performance Summary section of this report 
refer to? 
 
The Performance Summary reports on data in key areas: 
 
Achievement 
Student achievements in : 

• English and Mathematics 
 
Engagement 

• student attendance and engagement at school 

• how many students leaving school go on to further 
studies or full-time work (secondary, P-12 and specialist 
schools) 

 

 

  

 

   

 

What is the meaning of ‘Data not available’ or 'ND' mean? 

 
Some schools have too few students enrolled to provide data. 
There may be no students enrolled in some year levels, so 
school comparisons are not possible. 
 
New schools have only the latest year of data and no 
comparative data from previous years. 
 
The Department also recognises unique circumstances in 
Specialist, Select Entry, English Language and Community 
Schools where school-to-school comparisons are not 
appropriate. 
 
Towards Foundation Level Victorian Curriculum 
 
The ‘Towards Foundation Level Victorian Curriculum’ is 
integrated directly into the curriculum and is referred to as ‘Levels 
A to D’.  
                                

‘Levels A to D’ may be used for students with a disability or 
students who may have additional learning needs. 
 

 

 

 

 

   

    

  

 

  

 


