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How to read the Annual Report 

What has changed for the 2020 Annual Report? 

Improved appearance 

The appearance of the Performance Summary has been updated to more clearly represent information and to assist interpretation and 
comparison of individual school’s data with state averages. 

School performance data 

 
The Victorian community's experience of COVID-19, including remote and flexible learning, had a significant impact on normal school 
operations. This impacted the conduct of assessments and surveys. Readers should be aware of this when interpreting the 
Performance Summary. 

For example, in 2020 school-based surveys ran under changed circumstances. Absence data may have been influenced by local 
processes and procedures adopted in response to remote and flexible learning. 

Schools should keep this in mind when using this data for planning and evaluation purposes. 

What does the ‘About Our School’ section refer to? 

The About Our School section provides a brief background on the school, an outline of the school’s performance over the year and 
future directions. 

The ‘School Context’ describes the school’s vision, values and purpose. Details include the school’s geographic location, size and 
structure, social characteristics, enrolment characteristics and special programs. 

The ‘Framework for Improving Student Outcomes (FISO)’ section includes the improvement initiatives the school has selected and the 
progress they have made towards achieving them. 

What does the ‘Performance Summary’ section of this report refer to? 

The Performance Summary includes the following: 

School Profile 

 student enrolment information 

 the school’s ‘Student Family Occupation and Education’ category 

 a summary of parent responses in the Parent Opinion Survey, shown against the statewide average for Specialist 
schools 

 school staff responses in the area of School Climate in the School Staff Survey, shown against the statewide 
average for Specialist schools 

Achievement 

 English and Mathematics for Teacher Judgements against the curriculum 

Engagement  

Student attendance and engagement at school, including: 

 how many exiting students go on to further studies or full-time work 

Results are displayed for the latest year and the average of the last four years (where available). 
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How to read the Annual Report (continued) 

What does ‘NDP’ or ‘NDA’ mean? 

‘NDP’ refers to no data being published for privacy reasons or where there are insufficient underlying data. For example, very low 
numbers of participants or characteristics that may lead to identification will result in an ‘NDP’ label.  For the 2020 Student Attitudes to 
School survey, specifically, the similar school group averages are replaced by ‘NDP’ where less than 50% of schools in a given similar 
school group did not participate in the 2020 survey. 

‘NDA’ refers to no data being available. Some schools have no data for particular measures due to low enrolments. There may be no 
students enrolled in some year levels, so school comparisons are not possible. 

Note that new schools only have the latest year of data and no comparative data from previous years. The Department also recognises 
unique circumstances in Specialist, Select Entry, English Language, Community Schools and schools that changed school type 
recently, where school-to-school comparisons are not appropriate. 

What is the ‘Towards Foundation Level Victorian Curriculum’? 

The Victorian Curriculum is assessed through teacher judgements of student achievement based on classroom learning. 

The ‘Towards Foundation Level Victorian Curriculum’ is integrated directly into the curriculum and is referred to as ‘Levels A to D’. 

‘Levels A to D’ may be used for students with a disability or students who may have additional learning needs 

‘Levels A to D’ are not associated with any set age or year level that links chronological age to cognitive progress (i.e. there is no age 
expected standard of achievement for ‘Levels A to D’). 
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About Our School 
 

School context 

Hume Valley School is comprised of three campuses catering for students from 5 to 18 years of age with mild 

intellectual disabilities, and associated disabilities and impairments, in the North Western Victoria Region. All students 

are funded under the Program for Students with Disabilities (PSD). The school is organised into seven sub-schools that 

approximate the stages of learning; these include: Junior, Primary, Middle, Secondary, Senior, PreCAL, VCAL sub-

schools. Our Koroit Ave Campus is the main campus, catering for students Prep to Year 2 and Years 7 to 10 

equivalent. Our Narrun Campus caters for our Primary aged students, Years 3 to 6 equivalent and is co-located on the 

Dallas Brooks Community Primary School site.  Our Tanderrum Way Campus provides a Foundation Level VCAL 

program for our Years 11 and 12 students, and is located within the Hume Central Senior Secondary College. 

 

In recent years we have worked with the Education Department to develop a new campus of our school to cater for 

enrolment growth.  We are fortunate to now have a new purpose built campus named Narrun Campus specially 

designed to cater for our Primary and Middles students, which opened in Term 4 2020. It is co-located on land 

occupied by Dallas Brooks Community Primary School at the corner of Avenel and Werribee Streets, Dallas. Prior to 

commencing on the new campus in October 2020, many parents and students participated in tours to inspect the 

landscaped areas, playgrounds and learning areas. This site also has provision to cater for future additional enrolment 

growth.  

 

The leadership profile of the school was expanded in 2020 to include 2 additional substantive Assistant Principals, an 

additional substantive Leading Teacher and middle level leadership roles were undertaken by aspirant leaders in acting 

sub school leadership roles, leadership of sub committees, SIT and PLC teams.   

Our vision and purpose is to create an inclusive, safe, respectful and engaged learning community where all students 

are motivated to learn and to maximise their social, personal, educational, and post school potential. Hume Valley 

School is committed to the provision of a vibrant child safe learning community characterised by the development of 

authentic relationships and high expectations. Emphasis is placed on literacy, numeracy, social competency and 

vocational training to equip our students to lead successful adult lives.  

 

The school values of Respect, Responsibility, and Resilience are embedded in all school policies and practices. At the 

centre of the school’s values are the expectations that all students be ready for learning, respect themselves and 

others, act safely and care for their school. These expectations are explicitly documented for both staff and students in 

a school based matrix. The expectations are also supported by positive partnerships with all members of the school, 

school council and the wider community to ensure optimal educational and social outcomes. The school motto 

‘Achieving Potential Together’ is reflected throughout the entire school and in our extensive partnerships with the wider 

community. 

 

The school population reflects a rich cultural diversity of 13 Nationalities and 28 language groups with 171 students 

from English as an Additional Language backgrounds. Eleven students are of Aboriginal/Torres Strait Islander (ATSI) 

background and 21 students from refugee backgrounds. A broad range of socio-economic backgrounds is significant to 

our student population with our Student Family Occupation (SFO) density at 0.7489 and the Student Family 

Occupation Employment (SFOE) at 0.6177.  Many families require a high level of support to address medical, social 

and educational issues.  Our 2020 enrolment of 353 students comprised 104 female and 249 male students and our 

staffing profile comprised of 5 Principal Class Officers, 65.4 EFT teachers and 48 EFT Education Support Staff. 

Framework for Improving Student Outcomes (FISO) 

Our 2018 - 2021 strategic focus is on improving student outcomes in Reading and Number, improving student 

connectedness to school and engagement in learning and improving the vocational skills of students. In 2020 our 

Annual Implementation Plan goals and key improvement strategies were aligned with the Framework for Improving 

Student Outcomes (FISO) dimensions ‘Excellence in Teaching and Learning’, ‘Positive Climate for Learning’ and 

‘Community Engagement in Learning’. To support continued improvement within these areas additional School 
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Improvement Teams were introduced including, Respectful Relations, SWPBS and Sustainability. These teams 

developed action plans, lessons, and resources to support the consistency of teaching content.   

 

The FISO initiatives ‘Building Practice Excellence’ was selected to enhance the skills of teachers leading PLCs. This 

was aimed to promote teacher understanding and the consistent implementation of the Gradual Release of 

Responsibility (GROR) Instructional Model through the evaluation and analysis of student data. This focus continued 

and leveraged from previous years, however in 2020 the specific focus was to further build leadership capacity in 

managing the Professional Learning Community (PLC) processes and embedding the Gradual Release of 

Responsibility (GRoR) Instructional Model across the school. Although COVID did impact on the overall improvement 

in this area, the school was able to achieve some actions and milestones including the coordination of all Hume Valley 

School PLC Instructional Leaders completing the PLC Online Training Modules. This was evidenced by all PLC 

Instructional Leaders identifying leading PLCs as the focus within their 2020 Performance Development Plan (PDP). 

The expansion of the PLC process included all classroom teachers further improving their skills in analysing formative 

data to evaluate student learning. School-based Curriculum Co-ordinators, Learning Specialists and coaching staff 

mentored and coached staff in reading and number instruction, planning, and practice evidence of whole school growth 

within this FISO domain.  

 

The ‘Evidence-based High-impact Teaching Strategies’  FISO initiative was selected as a focus to ensure that peer 

observations and feedback sessions were in line with the targetted High Impact Teaching Strategy (HITS) and were 

consistently implemented throughout the school. The AIP actions that required most modification due to COVID were 

those that involved building capacity through peer observations and collaboration as these required access to 

classroom practice. Although this FISO initiative was impacted significantly by COVID, HVS adjusted the actions to 

include teachers engaging in collegiate discussions focused on the agreed HIT strategies of explicit instruction, 

structuring lessons and differentiation.  Middle level leaders and instructional leaders continued to provide support, 

modelling and feedback to teachers regarding developing and evaluating teaching and learning programs whilst online. 

Growth was demonstrated during the Continua of Practice Self Evaluation process, however the impact of the COVID 

restraints did impact and less growth in this area was made than initially planned. 

 

‘Setting Expectations and Promoting Inclusion’ as part of the Positive Climate for Learning FISO Dimension aimed to 

respond consistently to behaviour through the Multi-Tiered Support System framework. Professional Development, 

coaching and modelling provided by the SWPBS team resulted in a whole school approach to positive student 

management. Sub School Leaders coached teachers to apply the Major & Minor Behaviours Matrix to identify and plan 

for the implementation of proactive intervention. All students who required a Tier 2 Behaviour Support Plan (BSP) as 

per the matrix have one completed and pinned to the student’s profile page on COMPASS. Teachers continue to 

receive coaching from Sub School Leaders and Learning Specialists regarding the identification of the function of 

behaviour when developing the BSPs. Unfortunately due to COVID, data has not been able to be reliably collected and 

analysed. The Student Wellbeing Framework continued to be implemented by Student Wellbeing Staff, which led to 

more actioned based behaviours and responses; it also increased communication between Principal Class Team, 

Student Support Services, and Student Wellbeing staff. This was particularly evident during Remote & Flexible 

Learning (R&FL) when our school needed to readily identify, monitor and respond to students who were vulnerable and 

at risk, Immediate School Action Plans were developed and continually updated as the community moved further into 

restrictions.  

 

The FISO initiative ‘Building Communities’ was targeted within the 2020 AIP to broaden the opportunities and options 

for students throughout their school years to prepare them for post-school life. Unfortunately, COVID did have a 

significant impact on students accessing programs and activities that were aimed to expose them to a variety of post 

school options. Some growth was made as evidenced within the Continua of Practice Self Evaluation, however the 

growth was limited due to the variability and variety of post school options on offer during COVID restrictions. Some 

students for example were able to continue to attend their SBATs where others shifted to completing study sessions 

via Google Classroom. Unfortunately due to COVID restrictions, some students were not able to attend their 

designated places of work at all. HVS continued communication with external agencies throughout the year to ensure 

that these partnership were maintained and an increased focus on post school options was able to be implemented 

after COVID restrictions were lifted.   
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Achievement 

Hume Valley School provides a comprehensive F-10 and VCAL curriculum with breadth and depth to address the 

learning needs of students aged between five and eighteen years of age. Our personalised learning support 

programming ensures that individual student needs are met in negotiation with parents/carers.  In 2020 extensive 

partnerships between the school, educational and vocational providers and community agencies continued throughout 

the year, including through the learning from home period, enhancing program provision, educational outcomes, and 

post school placements for our students. 

 

Our focus on improving each student’s outcomes in reading and number, student connectedness to school,  

engagement in learning and improving vocational skills continued to be complimented by our focus on personal and 

social capabilities in 2020. During the learning from home period teaching and learning pivoted to a remote and flexible 

learning and students were accommodated to meet educational outcomes via methods that could be successfully 

delivered at home, this included provision of virtual lessons through Google Classrooms, Hard Copy Learning Packs, 

additional video lessons delivered by teachers via YouTube and extension learning materials and experiences provided 

to all students via the school website.  

  

We continued the implementation of Professional Learning Communities (PLC’s) across the school and the 

implementation of the Gradual Release of Responsibility (GRoR) Instructional Model to remain focused on improving 

student outcomes in reading and number through the remote and flexible learning period.  Sub school leaders, 

Learning Specialists and external consultants mentored and coached staff in reading and number, High Impact 

Teaching Strategies, the whole school instructional model (GRoR) and Structured TEACCHing. Planning and 

classroom observation continued onsite and during the remote and flexible learning period to ensure the continuation 

of teacher practice in the effective use of whole school instructional model.   

 

Our P-9 pedagogy and curriculum framework was based on the Victorian Curriculum inclusive of ABLES tools and 

resources. We continued to focus on the implementation of Evidence-based High Impact Teaching Strategies (HITS), 

with a particular focus on setting goals and differentiation throughout the remote and flexible learning period to 

enhance teaching and learning.   

 

Teachers embedded the use of formative and summative assessments, including the Maths Online interview and 

ABLES, to ensure the accuracy of individual student progress through the HVS curriculum rubrics. Teachers 

successfully used assessment data to inform planning, teaching and learning and to monitor and report on student 

progress through the R&FL period and during onsite learning with the introduction of the Triangulated Assessment 

Data.  The Triangulated Assessment strengthened teacher’s data literacy, ability to analyse student learning from 

various sources and confidence to report accurately on student progress in 2020.  

 

To improve student connectedness to school and engagement in learning we ensured that SSG’s were conducted 

virtually in 2020 due to ongoing COVID-19 restrictions, ensuring that Personalised Learning Support Plan’s continued 

to be developed in consultation with parents/carers and students.  

 

Although a challenging year for parents/carers and schools alike, our 2020 achievement data identified through the 

school rubrics, the Abilities Based Learning & Education Support (ABLES) Program data and Teacher Assessment of 

Student Progress, indicates that students who attended regularly made satisfactory progress in learning against their 

individual goals.   

 

Our ongoing commitment to supporting students to be prepared for post school life remained a focus in 2020 for our 

PreCAL (year 10) and Victorian Certificate of Applied Learning Program (VCAL Foundation Level) programs. Our 

leadership team developed clear year 10 to VCAL pathways by aligning our year 10 industry specific focus with the 

Victorian Curriculum Learning Outcomes. Student individualised learning needs were met through our community 

connections programs and structured work place learning, including a targeted range of certificate courses, workshops, 

and volunteer workplace programs. Students in years 10 – 12 continued to demonstrate high levels of engagement 

when participating in the range of programs offered and further development of their vocational skills. Our 

comprehensive Victorian Certificate of Applied Learning Program (VCAL Foundation Level), inclusive of a range of 

Vocational Education Training in schools programs (VETis) and School Based Apprenticeships and Traineeships 



  Hume Valley School  

7 

(SBATs) was provided for all Year 11 and 12 students. VETis and SBAT subjects were also provided for selected year 

10 students. Students participated in an extensive range of vocational training programs and in collaboration with 

community, industry, educational and vocational training partners and we were able to continue to offer a range of 

these programs both onsite and virtually during the remote and flexible learning periods. 

 

Engagement 

Evaluation of our Semester 1 remote learning program led to the use of Google Classrooms online platform to more 

effectively engage and differentiate learning for all students across the school. Teachers modelled lessons and 

provided quality feedback to students. The SRC remained active through a google classroom forum during the remote 

learning periods. Parents attended whole school special events via webex which included our NAIDOC 

acknowledgement celebration. 

 

In Semester 1 Middle Leaders undertook professional development delivered by Anna Bortoli focusing on strategies to 

support the delivery of explicit instruction, structuring lessons, differentiation and engagement and learning of students 

with special needs. Staff continued to be coached and supported by Principal Class team members in furthering their 

knowledge and skills to build the capacity of all teachers. The Middle Leaders developed resources and facilitated 

specific workshops focused on TEACCH (structured teaching). This was presented to all teachers on the Term 3 

Curriculum Day. Education Support Staff participated in workshops to enhance their knowledge of the Gradual Release 

of Responsibility (GRoR). All teachers were provided with professional learning in the GRoR and coached in reading 

and number. 

 

To strengthen student attendance and address high rates of absenteeism our school based attendance officer 

reviewed the accuracy of attendance data. Additional training was provided to clarify the codes used for the COMPASS 

management system to more accurately record attendance data.  The processes for addressing short and long term 

absences throughout the school included the Wellbeing team and Navigator co-ordinator monitoring and responding to 

concerns raised by teachers and subschool leaders during the remote and flexible learning period about non 

contactable and non-engaging students.   

 

PreCAL and VCAL staff worked collaboratively to implement and evaluate the Careers Curriculum Framework and 

PreCAL and VCAL / VET programs. They ensured that all teams met the assessment of school based and VASS 

requirements. Additional staff (CRTs) were employed to accommodate this process.   Continued participation in the 

HeadStart Initiative was interrupted during R&FL period. Improved partnership with Hume Central Secondary College 

leaders ensured access to shared facilities. The Victorian Curriculum achievement standards were aligned to the 

learning outcomes of the PreCAL programs. CAPS were completed and the goals achieved for each student in year 9 

to year 12. Students continued to work towards achieving their Certificate I and/or Certificate II accreditation in their 

chosen course. 

 

Five VCAL students completed their SBAT’s under the guidance of Northpoint Warehouse Operations and 10 students 

completed their Food Processing SBAT under the guidance of Water2All. Students continued to attend Northpoint 

Warehouse during remote learning 2 days per week, whilst the Food Processing students had their study sessions 

delivered every Friday using Google Classrooms. Students enrolled in the Certificate II in Hair, Beauty and Fashion 

continued to engage with Richmond TAFE facilitators using the Bluejeans platform. Two students enrolled in the 

Headstart Traineeship program were unable to attend their designated places of work due to Covid 19 restrictions. One 

of these students was able to continue his TAFE commitments on line and obtained his White Card enabling him to 

work on construction sites.   

 

Our partnership with Gianni from Onemda, focused on assisting students with resume writing and sourcing further 

study and post school employment options through the LEAP Program. During the COVID – 19 remote learning period, 

Gianni presented an information session to all students and some parents through the Personal Development classes 

using the Google Classroom platform. 

 

The scheduled Real Industry Job Interviews (RIJI’s) were conducted during the remote learning period. Normally, this 

program would be facilitated by the Uniting Disability Employment Service, but again due to COVID – 19, these were 
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completed by each Year 12 student during Personal Development classes on Google Classrooms. Work placements 

were discontinued during remote learning and did not resume. We have re-signed our agreement contract with 

Bunnings Warehouse and have indicated our interest in continuing the partnership with them in 2021. 

The VCAL staff, Careers Transition Officer and Structured Work Place Learning co-ordinator worked closely with 

exiting students, their families and post school providers to individually tailor post school placements of exiting Year 12 

students. 

Wellbeing 

In 2020 our focus remained on our child safe culture and whole school approach to supporting the health, wellbeing, 

inclusion and engagement of all students. Covid 19 had a significant impact on the teaching, learning and wellbeing of 

the students and staff and many community programs were unable to occur.  The school provided significant expertise 

and resourcing, a multi-disciplinary team approach to support all students to remain engaged with their learning to an 

optimal level during the remote and flexible learning periods.  

 

The Wellbeing team and therapy teams consisting of four Student Wellbeing Officers, three Speech Pathologists and 

two Occupational Therapists were allocated specific roles and sub-schools to enable consistent individual support and 

high quality programs. These teams provided professional learning, student support, case management, behavioural 

consultancy and therapy. They were assisted, when required by a DET psychologist. Visiting teacher services provided 

support to hearing impaired students during the first term of the school year only. Social work students and art therapy 

students undertook supervised placements during the year providing additional wellbeing support onsite during term 1 

and term 4.  

 

Appropriate staffing and resourcing levels continued to support Wellbeing initiatives including SWPBS, Respectful 

Relationships and Cultural Inclusion, Seasons of Growth and the RAISE mentoring program. The fourth and final day 

of the Berry Street Model of trauma informed practices training for the majority of staff was completed and the 

commencement of training for some new and returning staff occurred.  

 

Throughout the year the SWPBS Implementation Team continued to work through the 4 year action plan; the meeting 

schedule was maintained during Remote and Flexible Learning (R&FL). SWPBS lessons were facilitated across the 

school and remotely when required. The implementation of Google Classrooms provided teachers with a more 

effective means to engage students in the sessions. During R&FL, sub schools demonstrated their beliefs and attitudes 

toward prioritising SWPBS by continuing to the acknowledge students who demonstrated expected behaviours during 

school assemblies. SWPBS language and practices continued to be reinforced throughout the year, resulting in 

students continuing to respond to prompts and reinforcers when on site learning was re-established. Teachers readily 

responded to students demonstrating expected behaviours with 'Positive Points' and classroom acknowledgement 

systems. Anecdotally, reinstating these norms and routines has had a positive impact on student re-engagement in on 

site learning. The Wellbeing Team and Leadership provided support for students exhibiting more complex behaviours 

requiring Tier 2 and Tier 3 support and case management. Ongoing participation in the regional SWPBS initiative 

supported our SWPBS team in the implementation of our SWPBS action plan and working towards Bronze Level 

accreditation. 

 

Many of our wellbeing community partners were unable to provide their services due to the impact of Covid 19 

restrictions. However, a range of programs designed to develop self-esteem and resilience were delivered by school 

staff through our Wellbeing Wednesday online classes during the remote and flexible learning period. The Student 

Wellbeing Framework continued to be implemented by Wellbeing Staff, which encouraged more actioned based 

behaviours and responses; it also increased communication between Principal Class Team, Student Support Services, 

and Student Wellbeing staff. This was particularly evident during R&FL when our school needed to readily identify, 

monitor and respond to students who were vulnerable and at risk. Classroom Teachers provided feedback to their 

delegated Student Wellbeing member who was integral in supporting them to engage with their disengaged and 

vulnerable students. Following the first period of R&FL, the Student Wellbeing Team identified the need to monitor 

student engagement in more depth; this lead to them creating a tool that was implemented during the second R&FL 

period to screen and identify students who required further wellbeing support. The Student Wellbeing Team also 

developed a guide to support contacting hard to reach families of students with high absenteeism.  
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During Remote and Flexible Learning, the school prioritised Educational Support staff to complete further professional 

learning focused on the BSEM strategies specifically from an ES perspective.  

 

Our wellbeing and therapy team members successfully facilitated 2020 assessment, re-appraisals and year 6/7 

reviews. The enrolment and transition process was affected by the inability to conduct on-site school tours for most of 

the year which in turn affected our ability to predict enrolments and our staffing needs for 2021. 

 

Financial performance and position 

In 2020, we prioritised our resources to successfully implement DET initiatives, the key improvements strategies of our 

Strategic Plan and Annual Implementation Plan and to respond to emerging issues important to the school.  School 

council and principal class members were responsible for the allocation and monitoring of school funding and 

expenditure throughout 2020 and the school finances remained in surplus.  

 

To cater for enrolment increases in 2020 the planning and development of our Narrun campus continued, co-located 

on the site of Dallas Brooks Community Primary School. This new campus was completed in time for our Primary and 

Middles students and staff to occupy from the beginning of Term 4.  The new campus consisting of nine classrooms, 

specialist building and Administration Building required the purchase of additional furniture and equipment. Setup costs 

were incurred for the purchase of a server, heating and cooling, blinds, furniture, classroom resources and technology 

equipment etc. The remodelling of the administration area at the Tanderrum Way Campus was completed to maximise 

and increase staff office and meeting room space.  

 

The school staffing numbers were increased to cater for the growth in student enrolments. The leadership profile was 

expanded to include two additional substantive Assistant Principals. Special payments were allocated to leadership 

positions undertaken by aspirant leaders in acting sub school leadership and structured workplace co-ordination roles.  

Additional teachers were employed to fill classroom teaching roles and to provide our range of specialist programs and 

Community Connections programs. Additional Education Support staff were employed to provide administration 

support and assist an increasing number of students with highly complex support needs. We continued with 4 trainee 

education support staff through the AGA traineeships program. Staff replacement costs continued to be significant, 

including leave replacement and coverage for professional development activities and professional practice days. 

 

2020 Equity Funding was allocated to further embed the school based PLC and coaching structures, protocols and 

procedures, this involved additional professional learning for PLC Instructional Leaders. The focus on supporting 

teachers to implement the phases of the GRoR continued throughout 2020, this involved additional professional 

learning opportunities and the procurement of an education consultant to facilitate professional learning sessions. 

During COVID Restrictions, the school invested in all Middle Leaders to complete a series of professional learning 

webinars focused on TEACCH (Treatment and Education of Autism and related Children with Communication 

Handicap) strategies presented by an external provider. Middle Leaders then developed resources and facilitated 

specific workshops focused on TEACCH (structured teaching) strategies for all teachers during the Term 3 Curriculum 

Day. 

 

Significant financial expenditure was reallocated to purchase ICT to support our students to engage in remote and 

flexible learning. All students who requested an ICT device were provided with one; families were encouraged to take 

ownership of the devices after the COVID restrictions were eased. HVS also invested in additional school mobile 

phones and laptops for staff and administration ICT in 2020 including; Compass Budget and Purchase Order modules 

to support and improve the processes and procedures to manage purchasing.  Three Compass Kiosk units were 

leased to integrate staff attendance across all three campuses; this also supports the tracking of staff as part of the 

Emergency Management Plan. 

 

Targeted funding e.g. MIPS funding, Respectful Relations, Career Education, Sporting Schools, Swimming in Schools 

and VETiS was allocated to the designated programs. The Fundraising Committee in 2020 allocated funds raised to 

general classroom supplies, program resourcing and special events for the end of year student celebrations. HVS 

received a grant from Schools Plus Smart Giving, which was used to coach leaders to review, design and evaluate the 

Community Connections Program; the funds were also used for professional learning for leaders/coordinators. 
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Significant funding was allocated to the provision of OH&S resources to ensure COVID compliance, OH&S training and 

online First Aid training for staff. Funding was also allocated to the completion of Building and Grounds projects and 

continued provision of school maintenance and maintenance personnel through Raphcon Pty Ltd.  

 

 

For more detailed information regarding our school please visit our website at 
http://www.humevalley.vic.edu.au/ 

 

http://www.humevalley.vic.edu.au/
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Performance Summary 
The Performance Summary for government schools provides an overview of how this school is contributing to the objectives of the 

Education State and how it compares to other Victorian Government schools. 

All schools work in partnership with their school community to improve outcomes for children and young people.  Sharing this 

information with parents and the wider school community helps to support community engagement in student learning, a key priority of 

the Framework for Improving Student Outcomes. 

Refer to the ‘How to read the Annual Report’ section for help on how to interpret this report. 

SCHOOL PROFILE 

Enrolment Profile 

A total of  345 students were enrolled at this school in 2020,  104 female and  241 male. 

49 percent of students had English as an additional language and 3 percent were Aboriginal or Torres Strait Islander. 

Overall Socio-Economic Profile 

The overall school’s socio-economic profile is based on the school's Student Family Occupation and Education index (SFOE) which 

takes into account parents' occupations and education. 

Possible socio-economic band values are: Low, Low-Medium, Medium and High. 

This school’s socio-economic band value is: High 

Parent Satisfaction Summary 

The percent endorsement by parents on their school satisfaction level, as reported in the annual Parent Opinion Survey. 

Percent endorsement indicates the percent of positive responses (agree or strongly agree) from parents who responded to the survey. 

Parent Satisfaction 
Latest year 

(2020) 

School percent endorsement: 85.9% 

State average: 83.5% 

 

 

School Staff Survey 

The percent endorsement by staff on School Climate, as reported in the annual School Staff Survey. 

Percent endorsement indicates the percent of positive responses (agree or strongly agree) from staff who responded to the survey. 

Data is suppressed for schools with three or less respondents to the survey for confidentiality reasons. 

School Climate 
Latest year 

(2020) 

School percent endorsement: 71.5% 

State average: 68.8% 
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ACHIEVEMENT 

Teacher Judgement of student achievement 

Percent of results at each achievement level in English and Mathematics. 

English 

Achievement 
Level 

Latest year 
(2020) 

A 6.5% 

B 12.2% 

C 15.7% 

D 17.5% 

0.5 5.1% 

F to F.5 20.2% 

1 to 1.5 15.8% 

2 to 2.5 6.4% 

3 to 3.5 0.6% 

4 to 4.5 NDA 

5 to 5.5 NDA 

6 to 6.5 NDA 

7 to 7.5 NDA 

8 to 8.5 NDA 

9 to 9.5 NDA 

10 to 10.5 NDA 

11 to 11.5 NDA 

NA NDA 

 

Mathematics 

Achievement 
Level 

Latest year 
(2020) 

A 5.6% 

B 10.7% 

C 11.5% 

D 11.5% 

0.5 1.8% 

F to F.5 15.8% 

1 to 1.5 20.2% 

2 to 2.5 16.1% 

3 to 3.5 6.4% 

4 to 4.5 0.4% 

5 to 5.5 NDA 

6 to 6.5 NDA 

7 to 7.5 NDA 

8 to 8.5 NDA 

9 to 9.5 NDA 

10 to 10.5 NDA 

11 to 11.5 NDA 

NA NDA 
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15.7%

17.5%

5.1%
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8 to 8.5

9 to 9.5

10 to 10.5

11 to 11.5

NA
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English (Latest year)

5.6%

10.7%

11.5%

11.5%

1.8%
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16.1%

6.4%
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0.5

F to F.5

1 to 1.5

2 to 2.5

3 to 3.5

4 to 4.5

5 to 5.5

6 to 6.5

7 to 7.5

8 to 8.5

9 to 9.5

10 to 10.5

11 to 11.5

NA

Percent of results
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Mathematics (Latest year)
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ENGAGEMENT 

Average Number of Student Absence Days 

Absence from school can impact on students’ learning.  Common reasons for non-attendance include illness and extended family 

holidays. Absence data in 2020 may have been influenced by local processes and procedures adopted in response to remote and 

flexible learning. 

Student Absence 2017 2018 2019 2020 
4-year 

average 

School average number of absence days: 36.2 40.1 41.2 35.7 38.3 

 

 

Students exiting to further studies or full-time employment 

Percentage of students going on to further studies or full-time employment. 

Note: This measure refers to data from the previous calendar year. Data excludes destinations recorded as 'Unknown'. 

Student Exits 2017 2018 2019 2020 
4-year 

average 

School percent of students with positive 
destinations: 

100.0% 100.0%  97.4% 100.0%  99.2% 
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Financial Performance and Position 

FINANCIAL PERFORMANCE - OPERATING STATEMENT SUMMARY FOR THE YEAR ENDING 
31 DECEMBER, 2020 

Revenue Actual 

Student Resource Package $10,407,694 

Government Provided DET Grants $1,080,276 

Government Grants Commonwealth $27,720 

Government Grants State NDA 

Revenue Other $35,951 

Locally Raised Funds $127,235 

Capital Grants NDA 

Total Operating Revenue $11,678,876 

 

Equity 1 Actual 

Equity (Social Disadvantage) $523,793 

Equity (Catch Up) NDA 

Transition Funding NDA 

Equity (Social Disadvantage – Extraordinary Growth) 

 

NDA 

Equity Total $523,793 

 

Expenditure Actual 

Student Resource Package 2 $9,977,215 

Adjustments NDA 

Books & Publications NDA 

Camps/Excursions/Activities $30,287 

Communication Costs $82,801 

Consumables $134,127 

Miscellaneous Expense 3 $46,285 

Professional Development $79,928 

Equipment/Maintenance/Hire  $168,519 

Property Services $170,481 

Salaries & Allowances 4 $125,895 

Support Services $404,218 

Trading & Fundraising $21,152 

Motor Vehicle Expenses $15,085 

Travel & Subsistence $816 

Utilities $79,666 

Total Operating Expenditure 

 

$11,336,475 

Net Operating Surplus/-Deficit $342,401 

Asset Acquisitions $23,424 

(1) The equity funding reported above is a subset of the overall revenue reported by the school. 

(2) Student Resource Package Expenditure figures are as of 02 Mar 2021 and are subject to change during the reconciliation 

process. 

(3) Miscellaneous Expenses include bank charges, administration expenses, insurance and taxation charges. 

(4) Salaries and Allowances refers to school-level payroll. 
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FINANCIAL POSITION AS AT 31 DECEMBER 2020 

Funds available Actual 

High Yield Investment Account $680,774 

Official Account $11,824 

Other Accounts NDA 

Total Funds Available $692,598 

 

Financial Commitments Actual 

Operating Reserve $207,203 

Other Recurrent Expenditure $326 

Provision Accounts NDA 

Funds Received in Advance NDA 

School Based Programs $325,006 

Beneficiary/Memorial Accounts NDA 

Cooperative Bank Account NDA 

Funds for Committees/Shared Arrangements NDA 

Repayable to the Department NDA 

Asset/Equipment Replacement < 12 months $30,000 

Capital - Buildings/Grounds < 12 months NDA 

Maintenance - Buildings/Grounds < 12 months $60,000 

Asset/Equipment Replacement > 12 months $70,000 

Capital - Buildings/Grounds > 12 months NDA 

Maintenance - Buildings/Grounds > 12 months NDA 

Total Financial Commitments $692,536 

 

All funds received from the Department, or raised by the school, have been expended, or committed to subsequent years, to support 

the achievement of educational outcomes and other operational needs of the school, consistent with Department policies, School 

Council approvals and the intent/purposes for which funding was provided or raised. 


